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Article history: Of the speaking skills, fluency can be one of the most
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Institution in Perak, Malaysia. Pre-tests at the start of the
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by using SPSS. The result of the study indicates that the self-
conversation recording by the students can improve the
fluency with grammatical accuracy; and the achievement
in the fluency of the students from the experimental group
was considerably higher than the control group. The
average N-gain score from the experimental group students
was better than the control group students (.0424>0.205).
However, the mean score achieved in the pre-test in the
experimental class and control class was (52.14 <59>67.40).
The paired sample t-test indicates a significant
improvement with t-value of -14.237 and p. value =
.000<0.005. Therefore, it was concluded that the use of TBLT
applications could generate good results in  the
development of speech fluency in students. In the future,
lecturers can use the innovation project with students during
class time to improve their students’ speaking fluency.

©2024 UiTM Kedah. All rights reserved.

1. Introduction

Higher education in Malaysia requires students to speak English in many areas, considering
global education, career opportunities and international communication (Rahman & Singh, 2020),
(Rahman & et. al., 2019). One of the main reasons for teaching English at university level in the first
semester is to improve communication skills so that students are free to participate in classes and
other aspects of life. Although English is taught as a compulsory subject in all grades, many students
lack the basic speaking skills that are an important component of higher education. Many students
suffer from shyness, anxiety and other fears associated with speaking English in college (Bush & ef.
al, 2023). The success of university students in English departments in Malaysia depends primarily on
their fluency in English because they teach mainly in English. Therefore, universities include speaking
courses in their first-year curriculum to teach English speaking skills (Kubota, 2023).

Speaking a foreign language is always considered a difficult task for learners. Adequate exposure
to a speaking environment can help language learners overcome some difficulties. The
coronavirus disease (COVID-19) has created a situation where universities are starting fo implement
teaching-learning processes using online tools (Islam, 2021), (Mondol & Mohiuddin, 2020). Current
online teaching methods have some challenges in creafing a good environment for newly
admitted students to get a platform to improve their speaking skills in college campuses. The
instructors focused on working with different aspects of English speaking, such as accuracy and
fluency. Therefore, teachers have developed several activities to reduce the difficulties of online
classes and to engage students in speaking tasks as much as possible. However, the "new normal"
during the COVID-19 pandemic has forced teachers to assign more homework, requiring students
to record conversations on their smartphones and send them to teachers through Google
Classroom. This study is designed to find out how students develop their speaking skills to
communicate fluently and accurately through practice and writing. Previous studies so far have
denied the importance of conversational writing for fluency in foreign language situations, but
many studies have been conducted in face-to-face classes (Colognesi, Coppe & Lucchini, 2023),
(YanJu, Mei & Mohamed, 2017). These studies proposed new ways for students to engage in English
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conversation using modern technology. The activities are designed according to the task-based
language learning (TBLT) approach, which allows students to prepare language topics under the
guidance of a teacher, but with limited teacher participation throughout the process (Renandya,
Nguyen & Jacobs, 2023), which provide a framework for understanding the success or failure of
magnetic voice recording, the experimental group and the control group were compared in this
study.

The purpose of this study is to investigate whether students' self-infroduction writing is effective in
improving their oral English skills. Another goal of this study was fo determine how dialogue
recordings benefit students and to compare two groups using dialogue recordings (experimental
group) with another group participating in regular classroom activities (control groups). The
researchers used two key research questions for this study. The research questions of this study are:
1) Are there significant differences in language fluency between the experimental group and
the control group?

2) Does the use of self-talk recording in task-based language learning (TBLT) improve
speaking skills for ESL students?

2. Literature Review

Several studies have been conducted to assess the improvement of instructional fluency
and accuracy in ESL students. Numerous studies were conducted an important study on fluency
(Dang & Nga, 2022), (Hardianti, Dollah & Sakkir, 2023), (Septiyana, 2019), (Robillos & Bustos, 2023),
(Suzuki & Kormos, 2023). Many studies focused on improving the oral fluency of ESL students in a
classroom using the TBLT method. In the study, we identified problems with oral fluency and
accuracy in ESL students and considered possible solutions. For example, in an 8-week TBLT case
study by (Robillos & Bustos, 2023), listeners recorded audio to improve fluency, such as speech
speed, grammar accuracy, and the development of spoken and interactive languages. The results
showed that it motivates students to communicate in their target language and to appreciate the
TBLT method.

A. Fluency and Accuracy

Language fluency means that the speaker should automatically have a speaking speed
(Ghasedi, Yazdani & Ahmadian, 2023). When we talk about fluency in a language, we are looking
for both accuracy and fluency of the speaker. Expecting accuracy and fluency at the same time
can sometimes be overwhelming for students. Previous studies have shown that it is difficult for
students to adapt to the process of speaking in foreign language classes due to lack of experience
in using languages in everyday conversation (Hardianti, Dollah & Sakkir, 2023). In the context of
speech, many people do not make the correct distinction between the fluency and accuracy of
the speech process. (Renandya, Nguyen & Jacobs, 2023) explains the difference between fluency
and accuracy such as there is often a difference between accuracy and fluency which requires
a clear distinction between 'non-pseudo’ and 'communicative' activities. The first is generally cimed
at achieving accuracy, while the second aims to improve language skills.

Although many studies have attempted to focus on accuracy and fluency as different
components of the speech process, students need to gain fluency and accuracy at an
appropriate pace because they complement each other (Renandya, Nguyen & Jacobs, 2023).
Fluency depends on the speed of speech or the number of filled and unfilled pauses, the number
of errors and the use of official language (Robillos & Bustos, 2023). A study by (Robillos & Bustos,
161 | Page
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2023) found that "..while completing tasks, students tend to develop fluency by increasing
speaking speed, increasing grammatical accuracy, further developing speaking, and developing
interactive language" (p. 7). Speaking about the general concept of fluency, (Suzuki & Kormos,
2023) “In a broad definition, fluency can be considered as a general (conversational) ability, while
in a narrow definition, fluency refers to the fluency and ease of oral language transmission” (p. 893).
Regarding the role of speaking classes, (Hardianti, Dollah & Sakkir, 2023) “One of the goals of ESL
speaking classes is to improve students' communication skills so that they can express themselves
appropriately using the target language. social and cultural context” (p. 2). Their research suggests
that students have full access to the target language when they observe the rules and learn how
to use them using a variety of speaking styles.

Hardianti, Dollah & Sakkir (2023) studied the speaking skills of elementary school students using the
retelling method. Six procedures were conducted to improve ESL students' speaking skills. The
researchers analysed the oral transcripts and found that the technique improved the students'
vocabulary and comprehension. (Dang & Nga, 2022) conducted a study examining student
perceptions of using video to improve teacher accuracy and fluency. Research on this mixing
method was conducted at Muhammadiyah University. Dr. Hamka Jakarta. Quantitative data from
the pre-test and post-test were analysed using paired sample t-tests. Post-mortem studies have
shown that video recording techniques improve students' speaking skills (fluency and accuracy).
This method received a positive impression from the students.

B. Task Based language Teaching (TBLT)

Task-based language learning (TBLT) is the process by which students learn by actively
doing what isimportant in the learning process (Renandya, Nguyen & Jacobs, 2023). TBLT promotes
the idea that students learn best when doing homework, following the teacher's instructions, and
receiving feedback that helps them correct mistakes later. The TBLT method is designed to help
students improve their language learning by completing the tasks offered by the teacher. (Robillos
& Bustos, 2023) shows how TBLT helps students learn languages in ESL classrooms. The TBLT method
has been more successful in feaching foreign languages than other teaching methods
(Sumarsono, Muliani & Bagis, 2020). There are three phases of TBLT: pre-task, task cycle and
language focus (Renandya, Nguyen & Jacobs, 2023). Harmer defines a process as:

Pre-assignment: At the beginning of the activity, students are given information about the topic
along with key words to help them understand and prepare for the assignment. Work cycle:
Students go to work, and teachers monitor the students' activities from a distance so that they do
not interfere with their work. During the activity cycle, students plan, design and investigate
speaking tasks. Also at this stage, students write a report or record of their actions.

Language Focus: Students receive feedback from teachers on their work on word selection,
sentence construction, expression, and other language features. Feedback from teachers and
peers helps students evaluate their work and make necessary adjustments.

A study by (Lambert, Aubrey & Bui, 2023) provides evidence that teachers' attitudes and responses
to ESL students' learning play an important role. This study shows that teachers should create
meaningful task situations to improve students' speaking skills through the TBLT method, rather than
forcing them to speak and making them very nervous. This study suggests that TBLT is a meaningful
learning method that involves performing a series of activities as steps to successfully complete a
task. A study investigated the effect of task-based language learning (TBLT) (Septiyana, 2019) on
162 | Page
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the oral performance of non-native English-speaking studentsin 65 Yangtze University students who
participated in the study. Participants were divided into control and experimental groups for the
study. The experimental group was freated according to TBLT guidelines, and the control group
was frained using 3P. The pre-test of the study showed significant differences between the
experimental and control groups. However, because of the post-test, the students who
participated in the TBLT method were more free, specific, and complex in their word choices than
the students who studied the 3P method.

A study by (Septiyana, 2019) investigated the steps for designing speaking materials and student
acceptance of the materials using TBLT for IAIN metropolitan Islamic economics students. This five-
month study showed that materials can be designed through the stages of potential and problem,
data collection, product design, design validation, design modification, and testing. The study
concluded that task-based language teaching for speaking was appropriate and effective for
students. The efficacy of TBLT in the context of VSV has been successfully demonstrated in several
previous studies. According to (Lambert, Aubrey & Bui, 2023), meaningful tasks can be a useful tool
for developing students' speaking skills. The study also shows that students can communicate with
each other through language when working with their peers in pairs or groups. In a similar study of
the success of TBLT by (Tandipayuk & et. al., 2023), “Task-based language teaching (TBLT) has been
shown to be useful and effective in establishing specific contexts of language use and meeting
students' communicative needs” (p. 15). (Septiyana, 2019) states that students enthusiastically
embrace works created using the TBLT method.

3. Methodology

This study was conducted as an experimental research method to analyse the effect of
TBLT through story writing on students' speaking fluency. The researchers ran two speaking courses
in one semester, with 82 students enrolled in two different sections. Among them, 50 students were
selected using a Simple Random Sampling technique. The students selected as a sample were
divided into an experimental group and a confrol group. The experimental group was instructed
to record their stories along with other classroom activities, while the control group was not
instructed and only participated in regular classroom activities. The data used in the study were
collected through pretests at the beginning of the semester and post-tests at the end of the
semester. Students were asked to submit audio recordings to Google Classroom and grade them
using the standard grading system established by the university. However, lecturers documented
the gradual development of learning about the effectiveness of TBLT via self-recording techniques.
After the usual break, students were given topics to talk about with their classmates and send notes
to Google Classroom. During the semester, a total of 11 pairs and groups of 3 students submitted
120 applications. It should be noted here that the homework was compulsory for the students in
the experimental group.

Treatment and Instruments

Students were given homework on topics from everyday life. After that, the lecturers
instruct the students on the TBLT method. A sample class discussion (TBLT processing) was
conducted to ensure that students understood the topic and what was expected of students in
the discussion. Each group was given a different topic by the lecturer and given a week to prepare
the topic and record the conversation (TBLT homework cycle). Students were given strict guidelines
for grammatical correctness and fluency. Students were also encouraged to rewrite their stories as
163 | Page
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needed to maintain fluency. However, the aim was to improve students' speaking skills, so we got
the topic from everyday life. Below is a list of 10 subjects offered to students. Coronavirus-19
infectious disease:

Corona

Dream

University Education

English Department

Traffic jam in Dhaka

Online Course

Social Network

The importance of Social Assistance

Changing The Weather

Read to Have Fun

Each pair was asked to prepare a minimum 10-minute conversation, and groups of three were
asked to record a 15-minute conversation via Zoom video conference. Students submitted
assignments to a dedicated Google Classroom system for feedback from peers and teachers
(focused on TBLT language). Degrees of freedom and accuracy were measured according to
university guidelines, but researchers were free to modify the design as needed. The following
classifications were used to measure student data. The following rubric was used to assess students'
oral performance.

1. The Importance of Social Assistance

2. Change of Weather

3. Read for Fun

Classification:

1. Excellent = The student always specks fluently without hesitation and makes few/fewer
grammatical errors.

2. Good = The student generally speaks fluently, with few hesitations and few grammatical
errors. Average = The student hesitates, pauses, and makes some grammatical errors.

3. Below average = The student hesitates and makes many grammatical errors. Poor =
Student understands English but is not fluent in correct grammar.

4, Fail = Student does not find the right words when speaking, stops in a hurry, uses poor
grammar.

The result was collected from the pre- and post-test conducted in the experimental group and the
control group. Then, the data was quantified to get an idea forimproving the comparison between
the control and experimental groups. Initially, pre-test data were compared to gain insight into the
core competencies of the two groups. The descriptive analysis consists of mean scores of the
experimental group and the control group were measured. Another analysis was performed to
determine the mean improvement of the groups to better understand differences in post-test
results. Besides, data was analysed using inferential analysis involving t-test to determine the
significance and the effectiveness of TBLT in improving ESL students' speaking skills. Because this
study used a quasi-experimental design, not all variables in the researcher-obtained data were
investigated. The study was conducted based on two variables. First, the inclusion of ESL learners'
self-talk was an independent variable (treatment). Second, improving oral communication as the
dependent variable (outcome). A student's progress was determined by measuring the normalized
N-gain score (mean). To obtain the benefit N, the following formula was used:
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Normalized gain Post — test score — Pretest score

(N - gain) Maximum score — Pretest score

4. Results

This study answered the research questions by comparing the results of pre-test and post-
test data fo find out whether story writing is effective or ineffective in improving the speaking skills
of ESL students. Then compared the descriptive data from the experimental group and the control
group to determine progress. Table 1 presents statistical data for the pre-test and post-test
performance of the control group. The table shows that the highest score of the students in the
control group was 68 points, and the lowest score was 40, with an average of 59.16 points. In the
case of the control group, the highest post-test score was 85 points, and the lowest score was 50
points. The mean post-test score of the control students was 67.40. Also, students in the control
group had a normal score of 0.205 using the n-gain formula.

Table 1
Descriptive Statistics of The Control Group

Statistic  Pre-Test Post-Test

Mode 65 70
Median 60 70

Mean 59.16 67.40

Max 68 85
Min 40 50
Range 28 35

Varian 58.557 75.250

St. Dev 7.652 8.675

The statistical data in the control group table indicates that the students' oral skills improved, but
noft significantly. The difference between the post-test means and the pretest mean is about 8%.
Before the test, the highest score of the students in the experimental group was 67, the lowest was
30, and the average was 52.14. On the other hand, students in the experimental group had the
highest score of 95 and the lowest score of 50. Also, the normality result for the n value of the
experimental group was 0.424. Table 2 shows the statistical data of the experimental group.
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Table 2
Descriptive Statistics of The Experimental Group

Statistic  Pre-Test Post-Test

Mode 35 70
Median 55 75

Mean 52.14 72.33

Max 67 95
Min 30 50
Range 37 45

Varian 108.573 86.650

St.Dev  10.420 9.309

As a result, a significant improvement in oral speech was observed in the experimental group. The
technique of recording spontaneous conversations helped students improve their fluency. The
average score of the experimental group was 52.14 points in the pre-test and 72.33 points in the
post-test. The average score of the students in the experimental group improved significantly. The
results indicate the significance of the students' conversation recordings in the pre-test and post-
test scores, where T=--14.237, p= 0.0, which means that the students' post-test scores are higher
than the pre-test scores-test. The mean difference between pre-test and post-test was 20.19%,
indicating a significant improvement in students' speaking skills.

Table 3
PAIRED SAMPLE T-TEST OF THE PRE-TEST AND POST-TEST SCORE OF THE EXPERIMENTAL GROUP

Mean SD t-value p-value

Pair 1 Score before tfreatment- Score after Treatment  20.19  7.091 14.23 0.000

5. Discussion

An original story writing technique in the TBLT was adopted fo improve students' speaking
ability. By infroducing the technique of recording spontaneous conversations in one of their classes
(an experiment), the findings indicate that it motivated students to submit near-perfect recordings
of their conversations. The research has several positive results.
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Effectiveness of Conversation Recording

To answer the first research question, "Is there a significant difference in oral performance
between the experimental and control groups?e" Descriptive data in Tables 1 and 2 demonstrate
that the post-test performance of students in the experimental group was higher than that of the
control group, where no prompts were included. In a pre-test, the researchers found that 16
students in the control group had mastered more than 60% of the standards set in the ftitle.
However, 11 students in the experimental group scored less than 50% on the pretest. We also found
that 14 students in the experimental group scored "average" or "below average" on the pretest.
Therefore, these 25 students needed additional support to become fluent in English. However,
because of the evaluation of the scores after the end of the test, the experimental group showed
very good results with 4 compared to the confrol group. 16 students in the experimental group
scored more than 70% on the post-test. On the other hand, in the control group, 12 students scored
70% or higher on the post-test. As a result of the technical analysis in Tables 1 and 2, it was found
that the mean post-test score of the experimental group was higher than the mean post-test score
of the conftrol group (72.33>67.40). Therefore, the effect of using call recording to improve ESL
students' fluency is remarkable. The researchers wanted the students to communicate in English
through assignments outside the classroom, which was a successful approach. By the end of the
study, students made significant progress in communicating in English with lecturers and peers.
Therefore, (Hardianti, Dollah & Sakkir, 2023) achieved the purpose of speaking classes because
they found that ESL speaking classes ensure students’ improved communication skills and thus
express themselves using the target language.

Based on the study, it was found that the performance of the experimental group was more
significant than that of the control group because the students in the experimental group had a
higher average N-gain score than the students in the control group (.0424>0.205). The performance
of the students in the experimental group demonstrates the importance of performing the task
multiple times, or in this case, recording the conversation multiple times. The researchers realized
that the students had access to digital devices that could easily record their conversations. Notes
can be easily removed, and practice sessions make conversations natural and complete. In the
original guidelines, researchers emphasized smooth and perfect speech and asked students to
take notes as often as possible to submit "perfect” grades. Students were motivated by each task
and were instructed to write several times to improve their speaking skills. However, students were
required to submit final versions of their essays to Google Classroom, where they received
feedback from lecturers and peers.

After the first few tasks, notable changes were observed in the fluency of students in the
experimental group. In the beginning, there were several grammatical errors that prevented the
students from speaking fluently. Over time, lectures identified them, and students received specific
feedback. As a result, by the end of the third semester, students made fewer grammatical errors.
(Suzuki & Kormos, 2023), fluency is considered general fluency (fluency, ease of oral language
transfer), but this study also showed that students in the experimental group gradually developed
all these qualities to become fluent in English. The researchers concluded that feedback from
Google Classroom and online classrooms affected students' fluency and intelligibility. During the
feedback session, many students shared the positive aspects of the call notes. Also, positive peer
feedback in Google Classroom may have played a major role in motivating students to submit
well-designed work. Students were encouraged to submit good assignments without teacher
intervention during homewaork. Engage in meaningful work to improve your speaking skills. Based
on personal discussions with students in the experimental group, the researchers found that specific
instructions at the beginning of a task activate students because they feel it is appropriate to
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collect data on a topic. Students had full freedom to prepare their own content. According to
(Islam, 2021), the effectiveness of online courses depends primarily on how enthusiastic students
are about their homework. The enthusiasm of the students to prepare for their assignments helped
them to succeed. Although this study followed audio recordings, the results confirm the findings of
(Dang & Nga, 2022), who investigated students' use of video recordings and positively improved
their accuracy and fluency.

B. Task-Based Language Teaching to Improve Oral Fluency of ESL Students

To answer the second research question: "Does the use of self-conversation recordings in
task-based language learning (TBLT) improve speaking in ESL students?2" The paired t-test (Table 3)
demonstrates that the difference between pre-test and post-test scores is much greater due to the
use of task-based language learning.

TBLT method was adopted in which students engage in a variety of speaking activities. The tasks
were designed according to the pre-task, task cycle and language focus phases of the TBLT
method (Renandya, Nguyen & Jacobs, 2023). As the pretest progressed, some students could not
speak for several minutes, and fluency was the main problem of grammatical errors. Most of the
students did not achieve the minimum score. The figure above (Tables 2 and 3) can be used as an
example of how introducing self-talk recordings into a TBLT classroom can improve students'
speaking skills. The COVID-19 pandemic has forced lecturers to conduct classes online, limiting
faculty presence and halting campus conversations where students can interact with their peers
due to the stay-at-home policy.

At the start of the event, students were given detailed instructions on the subject along with subject
related study materials to help them understand and prepare for the subject. This step allowed the
students to understand the content of the story. This section is primarily teacher-centered, so the
researchers have ensured that the topic can be understood by students. For example, when
discussing the topic of “COVID-19", the lecturers asked the students to prepare about the spread
mechanisms of the virus, Malaysia COVID-19 scenarios, prevention methods and the role of young
people. Educate the next generation about this deadly disease. Another example of giving job
requirements to students would be the topic "Online Classroom", where a lecturer wants to tell
students about the need for online courses, platforms for online courses, advantages of online
courses, and challenges of online courses. The lecturers intentionally assigned tasks on certain
topics because the main purpose of the course is to improve students' fluency.

During the homework cycle, students were given a few days fo prepare what they would discuss
during the interview. As online courses became inevitable due to the COVID-19 pandemic (a
global pandemic), researchers used Google Classroom as a CMS (course management system)
to share learning materials and students used it as an interactive platform. Although Google
Classroom provided resources on each topic, students gathered ideas from the Internet and other
sources. Using the online platform Zoom, students were able to record conversations with their
peers, even though face-to-face meetings were not possible due to COVID-19. The great thing
about recording online conversations is that you can do it anytime, but at home because you
don't need a common place for students to meet and record. This helped the students to
incorporate the story into their cycle of work many times. Students planned, designed, and
researched to complete the phases of the work cycle. According to (Robillos & Bustos, 2023),
student participation in tasks maximizes speaking speed, grammatical accuracy, and
pronunciation, and helps develop fluency as they begin to form complex sentences. Based on the
results, the same results were obtained in the performance of the students in this study. This course
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helped to internalize the speaking process through a variety of exercises, allowing students to
prepare for homework without too much teacher intervention.

Another advantage of using the TBLT method over the communication model is that students are
enabled to achieve their speaking goals. This is because in the TBLT approach, the role of the
lecturer is specific and limited to some extent during the execution of the task. The lecturer
infroduced the topic and then had the students complete the task without the teacher's
assistance. However, while communicative methods, the most widely used language teaching
systems, often promote the idea of logical and coherent discourses in virtual situations (Adem &
Berkessa, 2022), communicative methods require significant lecturer involvement. Certain
situations that were difficult in online classrooms during the COVID-19 pandemic. As observed in
this study, ESL students can overcome speaking anxiety with the TBLT method. Students may be
nervous about speaking a foreign language at first, but they can improve their fluency when they
could study with their peers and talk about their plans. Writing a story will boost the confidence of
students who won't be faced with a situation where they must speak English in a few minutes.
Through writing, students gradually become familiar with the mechanics of the speaking process.
Since the topic of discussion was known to all students, they were able to spontaneously contribute
to the conversation. The reluctance to speak a foreign language will disappear after practice.
These results support the conclusions of (Ha, Pham & Tran, 2023), (Muntrikaeo & Poonpon, 2022)
that language learning is better when students are motivated. The final step in the TBLT (Language
Focus) method specifically began with Google Classroom. Here, students have posted grades in
the "Stream” areq, visible to both the lecturer and all students enrolled in the class/unit. The lecturers
invited students to provide feedback on their peers' work in the comments. In addition, improvised
conversation recording techniques can be applied to ESL classes at all levels in Malaysia and other
parts of the world. The positive results of TBLT in this study suggest that this method may be useful
for improving students' speaking skills in ESL classrooms. As the world becomes more acclimated to
technology-based classrooms, it can be a useful tool to start recording calls. Google Classroom
section. The researchers also had the opportunity to listen to the recording several times to identify
language issues in the interview. Feedback was provided based on word selection, sentence
structure, pronunciation, flow, and other language features. Positive evaluations from peers and
constructive language feedback can be a useful experience for improving students' English
fluency. As (Rodriguez & Mosquera, 2020) observed, combined therapy and feedback help
students perform better in ESL classrooms.

In this study, the TBLT method to improve ESL students' fluency received positive responses from
students because it emphasizes students' communication skills through life topics. Students had the
opportunity to pay attention not only to the language, but also to the mechanism of use in real-
world situations. The TBLT method helps students understand subjects, enhance their learning
experience, and connect language learning with language use outside the classroom (Bygate,
2020), (Yundayani & Ardiasih, 2020). This study also confirms the results of previous studies by
(Septiyana, 2019), (Sumarsono, Muliani & Bagis, 2020), (Tandipayuk & et. al., 2023), that the use of
task-oriented language learning is effective.

C. Implications

1. This study has significant implications for students, lecturers, policy makers, or curriculum
developers. Furthermore, this study has important implications for future research. First, ESL students
may find the benefit of recording spontaneous conversations to improve their speaking fluency,
especially during online learning courses.
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2. Second, the study findings encourage lecturers to use personal speaking skills to improve
students' speaking skills. Third, for policy makers or curriculum designers in an ESL-using audience,
this strategy can be incorporated into the course syllabus so that students can practice their foreign
language outside the classroom when face-to-face interaction is interrupted. in the COVID-19
pandemic.

3. Thirdly, this study contributes to lecturers’ motivation to develop new methodologies for
the teaching of ESL, which makes students more involved in their learning. By using this technique,
teachers provide all the tools students need to be able to deliver a speech for several minutes
without being inferrupted.

4, The findings in this study support previous research that suggests the use of the TBLT method
improves students’ speaking fluency. The results obtained during this investigation can be useful for
lecturers who would like fo investigate the same topic in their own contexts. Based on the
researcher’s personal experience, carrying out this study was an enriching experience

5. Finally, for further study, this study adds to the existing literature on the use of TBLT to improve
speaking skills in ESL students.

é. Conclusion

In conclusion, the addition of self-talk to improve fluency had a significant effect on the
fluency of students in the experimental group. Students' ability to speak fluently in their notes made
them great presenters in other situations as well. This study found that the mean improvement in
fluency in the experimental group was greater than the mean improvement in the control group.
After the test, the mean score of the experimental group was higher than that of the control group
(72.33 > 67.40). Therefore, it can be said that the magnetic recording had a clear effect on the
fluency of the experimental group. The average margin of improvement is also an important finding
of this study. The average N-win score of students in the experimental group was higher than that
of the control group (.0424>0.205). Students also had the opportunity to record the story several
times before delivering the final version, allowing them to learn new vocabulary and complex
words. ESL lecturers can use spontaneous conversation recordings to improve student fluency in
the classroom. In addition, the TBLT method can be a useful tool to improve students' fluency not
only at the higher education level, but also at other levels of education.

There are several research gaps that future researchers need to fill. First, this study was conducted
with a small sample. As a result, the conclusion can only be applied to classes with the same
number of students. Future researchers can work with larger samples to determine the effectiveness
of call recordings in task-oriented language learning. Second, this study was conducted in the
sense that the courses were conducted on an online platform during the COVID-19 pandemic.
Studies on the effectiveness of this method in face-to-face training can be explored in future
studies. Finally, future researchers need to determine how long it will fake students to overcome
certain grammatical errors in their speeches.
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