




ADVISORY BOARD MEMBER 
PROFESSOR DR. ROSHIMA HAJI. SAID 

ASSOCIATE PROFESSOR TS. DR. AZHARI MD HASHIM 

CHIEF EDITOR 
DR. JUNAIDA ISMAIL 

MANAGING EDITOR 
MOHD NAZIR RABUN 

COPY EDITOR 
SYAHRINI SHAWALLUDIN 

EDITORIAL TEAM 
AISHAH MUSA 

ETTY HARNIZA HARUN 
INTAN SYAHRIZA AZIZAN 

EDITORIAL TECHNICAL TEAM (MYCITE ADMINISTRATOR) 
KHAIRUL WANIS AHMAD 
NOOR AZLIN ABDULLAH 

MAZURIAH AHMAD 

EDITORIAL BOARD 

PROFESSOR DR. DIANA KOPEVA 
UNIVERSITY OF NATIONAL AND WORLD ECONOMY, SOFIA, BULGARIA 

PROFESSOR DR. KIYMET TUNCA CALIYURT 
FACULTY OF ACCOUNTANCY, TRAKYA UNIVERSITY, EDIRNE, TURKEY

 
PROFESSOR DR. M. NAUMAN FAROOQI 

FACULTY OF BUSINESS & SOCIAL SCIENCES, MOUNT ALLISON UNIVERSITY, 
NEW BRUNSWICK, CANADA 

PROFESSOR DR. SIVAMURUGAN PANDIAN 
SCHOOL OF SOCIAL SCIENCE, UNIVERSITI SAINS MALAYSIA, PULAU PINANG 

DR. IRA PATRIANI 
FISIP, UNIVERSITAS TANJUNGPURA UNTAN, INDONESIA 

DR. RIZAL ZAMANI IDRIS 
FACULTY OF SOCIAL SCIENCE & HUMANITIES, 

UNIVERSITI MALAYSIA SABAH (UMS), SABAH 



DR. SIMON JACKSON 
FACULTY OF HEALTH, ARTS AND DESIGN, 

SWINBURNE UNIVERSITY OF TECHNOLOGY MELBOURNE, AUST 

DR. AZYYATI ANUAR 
FACULTY OF BUSINESS MANAGEMENT,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA 

DR. FARYNA MOHD KHALIS 
COLLEGE OF CREATIVE ARTS,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR IDA NORMAYA MOHD NASIR 
FACULTY COMPUTER SCIENCE AND MATHEMATICS, 

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA 

DR MOHD FAIZAL JAMALUDIN  
FACULTY OF ACCOUNTANCY,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR. MUHAMAD KHAIRUL ANUAR ZULKEPLI 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR NOR ARDIYANTI AHMAD
FACULTY OF ADMINISTRATIVE SCIENCES & POLICY STUDIES, 

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR NURLELI, S.E.
FACULTY OF ACCOUNTING, UNISBA, INDONESIA

CONTENT REVIEWER
 

PROF MADYA DR NOOR ZAHIRAH MOHD SIDEK, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

 
PROF MADYA DR NUR HISHAM IBRAHIM, 

UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA

PROF MADYA TS DR AZHARI BIN MD HASHIM, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR IDA NORMAYA MOHD NASIR, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR LAW KUAN KHENG, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA



DR. MUHAMAD KHAIRUL ANUAR ZULKEPLI 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR. NEESA AMEERA MOHAMMED SALIM 
COLLEGE OF CREATIVE ARTS,

UNIVERSITI TEKNOLOGI MARA SHAH ALAM, MALAYSIA 

DR NOR ARDYANTI BINTI AHMAD, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR NOR ASHIKIN AB MANAN
UNIVERSITI TEKNOLOGI MARA (UiTM) PERAK BRANCH, MALAYSIA

DR NUR AIDA BINTI KIPLI, 
UNIVERSITI TEKNOLOGI MARA (UiTM)SARAWAK BRANCH, MALAYSIA

 
DR NUR SYAZWANIE BINTI MANSOR, 

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR NURAMIRA ANUAR
UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA

DR PUTERI ROHANI MEGAT ABDUL RAHIM 
UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA

DR ZURAIDA MOHAMMED ISA, 
UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

F. PETER A/L G. FRNCIS
UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA

MOHD SYAFIQ YA SHAK
UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA

LANGUAGE REVIEWER 

PROF DR ONG ENG TEK
EDUCATION DEPARTMENT, USCI, KUALA LUMPUR

ANNUR INITATIVE RESOURCES SDN BHD

AISHAH BT MUSA, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

DR ZARLINA MOHD ZAMARI 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)PERAK BRANCH, MALAYSIA



DR NUR SYAZWANIE BINTI MANSOR, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

JUWAIRIAH OSMAN, 
UNIVERSITI MALAYA , MALAYSIA

MOHD ZAKI RAMLI, 
PROOFREADER UNITED, MALAYSIA

MUHAMMAD AIMAN ABDUL HALIM, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)PENANG BRANCH, MALAYSIA

NORLIZAWATI MD TAHIR, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

SAMSIAH BINTI BIDIN, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)KEDAH BRANCH, MALAYSIA

YANG SALEHA ABD GHANI, 
ACADEMY OF LANGUAGE STUDIES,

UNIVERSITI TEKNOLOGI MARA (UiTM)PERLIS BRANCH, MALAYSIA



e-ISSN: 2682-7840

Copyright © 2024 by the Universiti Teknologi MARA Press

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system, or 
transmitted in any form or any means, electronic, mechanical, photocopying, recording or 

otherwise, without prior permission, in writing, from the publisher. 

© Voice of Academia is jointly published by the Universiti Teknologi MARA Caawangan Kedah, 
Malaysia and Penerbit UiTM (UiTM Press), Universiti Teknologi MARA Malaysia, 

Shah Alam, Selangor. 

The views, opinions and technical recommendations expressed by the contributors and authors 
are entirely their own and do not necessarily reflect the views of the editors, the Faculty 

or the University.



TABLE 
CONTENTSof

KECEMERLANGAN DALAM AL-QURAN SEBAGAI STRATEGI PEMERKASAAN 
GENERASI MUDA MELAYU BUMIPUTERA
1Noor Syahidah Mohamad Akhir

EXPLORATORY APPROACH UTILISING VIRTUAL REALITY TECHNOLOGY TOOLS 
FOR DONGBA SCRIPT CULTURAL HERITAGE PROMOTION
Liang Xin1, Azhari Md Hashim2* & Li Wen Feng3

ASSESSMENT OF OCCUPATIONAL SAFETY AND HEALTH AWARENESS OF 
PUBLIC SERVANTS IN THE WORKPLACE
Rosley Jaafar*1, Norazah Umar2, Anas Ibrahim3 & Muhammad Aiman Abdul Halim4 

MUSLIM YOUNG CONSUMER INTENTION TO PURCHASE HALAL COSMETIC 
AND PERSONAL CARE PRODUCTS
Zulaiha Ahmad1*, Farah Lina Azizan2, Shamshul Anaz Kassim3, Ima Ilyani Dato’ Hj. Ibrahim4, 
Muhammad Amirul Afiq Zailani5

THE APPLICATION OF GOOGLE CLASSROOM FROM MALAYSIAN TEACHERS’ 
PERSPECTIVE
Peter Ong1 & Md Jais Ismail2*

DETERMINATION OF FACTORS CONTRIBUTING TO DRUG ABUSE USING 
FUZZY ANALYTICAL HIERARCHY PROCESS (FAHP)
Norpah Mahat1*, Nur Khairunnisa2,Jasmani Bidin3, Sharifah Fhahriyah4 , 
Mohamad Najib Mohamad Fadzil5, Izleen Ibrahim6

MEDICAL STUDENTS’ ATTITUDES TOWARDS MUSIC EDUCATION: 
AN EXPLORATORY RESEARCH IN NINGXIA
Zhikai Wang1, Boo Ho Voon 2*, Yusman Yacob3 & Ying Lang4

A COMPARISON OF MOTIF DESIGNS BETWEEN TENUN PAHANG DIRAJA 
AND TERENGGANU SONGKET
Mas Ayu Zainal @ Ismail1* , Siti Rohaya Yahaya2 & Nani Hartina Ahmad3

EXPLORING THE LEGAL FRAMEWORK AND POLICIES OF CLIMATE CHANGE 
ACROSS BORDERS: LOCAL GOVERNMENT RESPONSE TO CLIMATE CHANGE 
IN SELECTED ASEAN COUNTRIES
Nor Zaini Zainal Abidin1, Nur Irinah Mohamad Sirat2* & Nurul Mazrah Manshor3

FACTORS IMPACTING THE COMPANY’S PROFITABILITY IN FARMING AND 
AGRICULTURE SECTORS 
Nur Hafizah Ahmad1, Nurul Labanihuda Abdull Rahman2* & Abdul Hafiz Yusof3

DEVELOPING TRANSFORMATION MODULES FOR YOUNG INMATES IN 
MALAYSIAN PRISON SCHOOLS
Storey, J. M1* & Jawing, E2

LEARNERS’ LANGUAGE ANXIETY AND ENGLISH LANGUAGE LEARNING 
MOTIVATION: AN EXPLORATORY ANALYSIS
Nurshahirah Azman1*, Mirza Madihah Zainal2, Noor Fazzrienee JZ Nun Ramlan1 & 
Amirah Athirah Amir Yazid1

THE IMPLEMENTATION OF TASK BASED LANGUAGE TEACHING (TBLT) TO 
IMPROVE ESL STUDENTS’ FLUENCY
Daljeet Singh Sedhu1, Jufiza A. Wahab2*, Mohd Nasurudin Hasbullah3, Thuraiya Mohd4 & 
Azrul Bahaluddin5 

1 -11

12 -24

25 - 41

42 - 54

55 - 68

69 - 82

83 - 94

95 - 104

105 - 119

120 - 133

134 - 144

145 - 158

159 - 173



ENHANCING GRAMMAR LEARNING MOTIVATION: 
A PRELIMINARY STUDY ON A MOBILE-ASSISTED INSTRUCTION TOOL
Aisyah Nazamud-din1* & Nur Aziela Aidit2

IN-SERVICE ENGLISH TEACHERS’ BELIEFS OF GRAMMAR TEACHING 
AT PRIMARY SCHOOLS IN SELANGOR, MALAYSIA
Azrina binti Abu Bakar1*

COMPETITION-BASED LEARNING AND PROJECT-BASED LEARNING 
TO PROMOTE UNDERGRADUATE STUDENTS’ MOTIVATION AND 
PERFORMANCE IN MATHEMATICS
Tammie Christy Saibin1*, Ung Ling Ling2, Janvin Janteng3 & Norfazillah Matmali4

ENHANCING LITERACY ENGAGEMENT WITH CULTURALLY RELEVANT 
READING MATERIALS FOR FOREIGN LANGUAGE LEARNERS
Auni Batrisyia Suharto1*, Puteri Rohani Megat Abdul Rahim2, Nuramira Anuar3 
& Nor Najihah Norafand4

LEARNING STYLES OF DIPLOMA STUDENTS AT A PUBLIC UNIVERSITY IN
MALAYSIA POST COVID-19 PANDEMIC
Noraziah Azizan1*, Nor Ashikin Ab Manan2, Johana Yusof3 & Iza Faradiba Mohammad Patel4

VOCABULARY ENHANCEMENT THROUGH POETRY WRITING IN 
ESL CLASSROOM
Nur Baiti binti Ismail Shauki 1* & Juliazilah binti Junit2

FACTORS THAT INFLUENCE PURCHASE INTENTION OF SECOND-HAND 
PRODUCTS
Nor Ashikin Ab Manan1* & Nor Nadia Raslee2

174 - 185

186 - 194

195 - 212

213 - 220

221 - 231

232 - 244

245 - 254





 
  

 
 Voice of  

Academia 
 

e-ISSN: 2682-7840 Voice of Academia Volume 20 Issue (1) 2024 

 
 

 

IN-SERVICE ENGLISH TEACHERS’ BELIEFS OF GRAMMAR TEACHING AT 
PRIMARY SCHOOLS IN SELANGOR, MALAYSIA. 

 
Azrina binti Abu Bakar1*  

 
1Academy of Language Studies, Universiti Teknologi MARA (UiTM) 

Melaka Branch, Melaka, MALAYSIA 
 

A R T I C L E  I N F O   A B S T R A C T  

Article history: 
 
Received April 2023 
Accepted Nov 2023 
Published Jan 2024 

 The study of English teachers’ beliefs about grammar 
teaching has been subjected to many discussions and 
empirical research in second language education. The issue 
of whether grammar should be taught or otherwise is not the 
only concern, but also some teachers encounter the issue 
of the best way to teach grammar, either teaching 
grammar explicitly or implicitly. This paper reports on a study 
which investigated the beliefs of in-service English teachers 
at primary schools in Selangor, Malaysia about the 
importance of the grammar component in learning English 
and its roles in teaching English as a Second Language (ESL) 
as well as the approaches to grammar teaching either 
explicit or implicit. For this study, the researcher employed a 
quantitative approach and randomly selected 50 in-service 
English teachers to obtain information regarding teachers’ 
views of grammar teaching and classroom. The findings 
revealed that most of the in-service English teachers 
believed that the grammar component is significant in 
learning the English language and it should be taught at 
primary schools. In addition, the study found that most of 
them preferred to employ the implicit approach compared 
to the explicit approach in grammar teaching. Hence, it 
can be concluded that the teachers in the study had their 
own set of beliefs about grammar teaching. The 
involvement of various stakeholders such as ESL teachers, 
curriculum designers in ESL, and the Malaysia Ministry of 
Education plays essential roles to enhance the English 
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1. Introduction 

 
The emergence of different language teaching approaches and methods over the years 

have placed different emphasis on grammar language teaching. Numerous previous studies have 
shown that teachers have different views about English grammar teaching. Teachers’ beliefs 
appear to influence teaching practices and teachers’ instructional decisions (Johnson, 1994 as 
cited in Farrell & Lim, 2005). It means that the teachers’ views can shape their beliefs about English 
grammar teaching, which will subsequently influence their grammar instructional decisions. They 
may have different reasons in choosing contents, emphasizing, and selecting different ways of 
teaching grammar and different modes of learning (Rohani, 2007). On top of that, there is a need 
to understand the underlying beliefs of English teachers about the importance of the grammar 
component in learning English and its role in teaching English as a Second Language (ESL) as well 
as the approaches used in grammar teaching to enhance the English language teaching 
practices and teacher education programs. 
 
Although a great number of studies have been carried out in relation to English teachers’ beliefs 
of grammar and classroom practices in the field of second language (L2) teaching, little research 
studies are currently known about in-service English teachers’ beliefs of grammar teaching and 
approaches to English grammar teaching. Therefore, the current study seeks to fill an important 
gap in the existing research literature by investigating in-service English teachers’ belief of grammar 
teaching and approaches to grammar teaching at primary schools in the state of Selangor, 
Malaysia. 
 
1.1 Research Objectives 
 

The research objectives are: 
 
1. To identify the Malaysia primary school in Selangor, English teachers’ beliefs about the 
importance of grammar in learning English and its role in teaching English as a Second Language 
(ESL). 
 
2. To identify the Malaysia primary school in Selangor English teachers’ beliefs about the 
approaches to grammar teaching (explicit or implicit). 
 
2. Literature Review 

 

The teaching of grammar can be defined as guiding students to understand grammar 
concepts by teaching how English works (e.g: the organizing principles of a linguistic 
communication system) as well as particulars” (Azar, 2007). Some researchers and academicians 
considered the teaching of grammar unnecessary. A few researchers acknowledged that some 
English teachers do not focus much on grammar teaching in the English classrooms since the 

education system and support pupils’ achievement, 
especially at the primary school level. 
 

©2024 UiTM Kedah. All rights reserved. 
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advent of communicative language teaching (Nemah, 2012; Wang, 2010). Moreover, Nemah 
(2012) claimed that there was no correlation between the teaching of grammar and acquiring 
grammar among students because students could develop their grammatical competence and 
acquire grammar naturally in a fluency-oriented environment by interacting in the classroom 
without focus on language forms.  
 
On the other hand, other researchers stated that grammar is vital in language learning, and they 
stressed the significance of teaching English grammar formally and its role in the ESL and EFL 
countries (Nemah, 2012; Wang, 2010; Phipps & Borg, 2009; Lim, 2005). Grammar teaching is essential 
to show how language works and guide students how to use the language correctly. When 
students acquire grammar knowledge and skills, they could be aware of a particular grammatical 
structure such as verbs and nouns, hence they can better understand and use the grammatical 
concept to combine words to form sentences competently (Mart, 2013). 
 
The use of an explicit approach in grammar teaching features teacher’s rules explanations, 
examples of how the new structure is used followed by practice exercises (Adair-Hauck, Donato, 
Q Cumo-Johanssen, 2005 as cited in Haight, Herron & Cole, 2007). Some teachers expressed that 
a more explicit approach to grammar teaching is effective in promoting language learning 
(Hulstijn & Graff, 1994; Ellis, 1997; Chastain, 1988 cited in Zhong, 2005). They believed that giving 
explanations to students about grammar rules overtly can help students to understand what they 
are practicing and enhance the accuracy of the language. According to Hudson and Walmsley 
(2005), “explicit instruction is an important part of grammar-teaching and is easier if the pupils 
already have some understanding of how their first language works”. Also, in the explicit instruction, 
students consciously learn the targeted form which enables a student to describe a rule of 
grammar (Tutunis, 2012).  
 
Meanwhile, an implicit instruction requires learners to infer how a form works without awareness 
(Ellis,2005). The teachers provide the rules and meanings in examples, but the teachers do not 
explain grammar rules, they only guide the students in a process of discovering the language 
(Woods, 1995 as cited in Graham, 2011). Numerous researchers revealed that students perform 
better in implicit induction than explicit induction. In a “New Perspectives on Grammar Teaching 
in Second Language Classroom” article published in 2002, Fotos (2002) explained that the use of 
implicit approach in grammar instruction is good, but it depends on students’ sufficient 
opportunities to interact in class and much exposure outside of class. Krashen (1985) suggests the 
most effective method to improve grammatical accuracy without conscious learning is through 
sufficient meaningful communicative activities such as role-play, problem-solving and others (cited 
in Zhong, 2005). 
 
3. Methodology 

 

This study is a quantitative-method research design. The questionnaires consisted of 21 
questions that were handed out to 50 in-service English teachers from eight randomly selected 
primary schools in Selangor to obtain data about teachers’ beliefs of grammar teaching and 
classroom practices. The researcher developed a detailed description of each English teacher’s 
beliefs on the importance of grammar in English learning and its role in teaching ESL, how grammar 
should be taught, teaching approaches and strategies that English teachers use and then make 
a comparison on teachers’ similarities and differences. 
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During the administration, the researcher met the survey respondents and answered any questions 
regarding the questionnaire if they had any to avoid misunderstandings. The survey respondents 
completed the questionnaires at home and returned them back to the researcher during the next 
visit. Responses from questionnaires were recorded and analysed using the Statistical Package for 
the Social Sciences (SPSS) Version 20.0. The calculation of the frequencies, percentages and mean 
scores were listed in tables respectively. 
 
4.  Results  

 

4.1 Teachers’ Beliefs about the Importance of Grammar Component in Learning English  
and its Role in Teaching ESL 

 

With respect to Table 1, most of the survey respondents stated that the grammar 
component is truly important in learning English language, and it should be taught at primary 
school English class with the mean score 4.48 and standard deviation of .677 (47 of them, i.e. 94%). 
Meanwhile, 41 (82%) survey respondents agree that grammar should be the main component of 
an English language course (M=4.00, SD=.969). The statement on it is important to focus on 
grammar in all English lessons causes a bit of discord (M=3.74, SD=.965), although many survey 
respondents agree with this statement.  
 

Table 1. 
Statements on the Importance of Grammar Component in English Language Learning and Its 

Role in Teaching ESL 
 

Statements Agree 

(%) 

Neutral 

(%) 

Disagree 

(%) 

 

Mean 

(M) 

Std. 

Deviation 

(SD) 

Grammar is important in learning the 
English language and it should be 
taught in primary school English class. 

94 4 2 4.48 .677 

 

Grammar should be the main 
component of an English language 
teaching course. 
 
It is important to focus on grammar in all 
English lessons. 
 

 

82 

 

 

72 

 

10 

 

 

14 

 

8 

 

 

14 

 

4.00 

 

 

3.74 

 

.969 

 

 

.965 

Scale: (0-2.99 = Disagree; 3.0-3.49 = Neutral; 3.5-5.0 = Agree) Total=4.07 

 

4.2 Teachers’ Beliefs about the Approaches to Grammar Teaching (Explicit or Implicit). 

The data in Table 2 indicates that most of the survey respondents agree on the statements 
of explicit approach. 34 (68%) of the survey respondents agree on the statement that teachers 
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should begin a grammar lesson by explaining how separate structures work (M=3.72, SD=.882). The 
statement of the main role of the teacher in a grammar lesson is to explain the new grammar rule, 
with the high proportion of survey respondents (M=3.98, SD=.769) expressing an agreed opinion. 
Also, most of the survey respondents agreed that drills and memorization are very useful to learn 
and teach grammar (M=4.20, SD=.728). Generally, the high mean values between 3.72 and 4.20 
present that survey respondents believe the explicit approach is to be applied in the classroom. 
But, the mean value 3.04 for the statement of grammar should be taught separately, not integrated 
with other English skills such as speaking and writing show that the survey respondents find the 
separate grammar teaching without integrating with other skills of less desirability in the classrooms, 
there is a high standard deviation for this statement (SD=1.245), this can say that survey respondents 
are not on the same page when it comes to applying separate grammar teaching. Overall, the 
total mean score of the statements on the explicit approach is 3.75, this should indicate high 
agreement of the survey respondents on the explicit approach. 
 

Table 2. 
Statements on the Explicit Approach 

 
Statement Agree 

(%) 

Neutral 

(%) 

Disagree 

(%) 

Mean 

(M) 

Std. 

Deviation 

(SD) 

Teachers should begin a grammar 
lesson by explaining how separate 
structures work. 

68 20 12 3.72 .882 

The main role of the teacher in a 
grammar lesson is to explain the new 
grammar rule. 
Drills and memorization are very useful 
exercises to learn and teach grammar. 
Grammar should be taught separately, 
not integrated with other English skills 
such as reading and writing. 

86 

 

90 

 

50 

6 

 

6 

 

8 

8 

 

4 

 

42 

3.98 

 

4.20 

 

3.04 

.769 

 

.728 

 

1.245 

 

Scale: (0-2.99 = Disagree; 3.0-3.49 = Neutral; 3.5-5.0 = Agree)  Total: 3.75 

 
The data in Table 3 indicates that most of the survey respondents agree on all statements except 
for one statement which is grammar is best taught incidentally. The mean value 3.18 for the 
statement on grammar is best taught incidentally shows that the survey respondents surveyed find 
the teaching grammar incidentally of mediocre desirability in the classroom. There is a high 
standard deviation of the statement on grammar is best taught incidentally which means that 
survey respondents are not on the same page when it comes to applying the implicit approach. 
However, the survey results indicate that more than half of the survey respondents (46 of them, i.e. 
92%) with the mean score 4.16 with standard deviation of .548 agreed that a major part of a 
grammar lesson should involve students in practicing structures and forty seven (94%) agreed that 
pupils can improve their grammatical accuracy through regular practice of structures (M=4.36, 
SD=.598). Additionally, a very big percentage of the survey respondents (46 of them, i.e. 92%) agree 
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that statement grammar can be taught along with communication-oriented activities in primary 
school English teaching with the mean score 4.24 and standard deviation of .657. 
 

Table 3. 
Statements on the Implicit Approach 

 
Statement Agree 

(%) 

Neutral 

(%) 

Disagree 

(%) 

Mean 

(M) 

Std. 

Deviation 

(SD) 

Grammar is best taught incidentally (i.e. 
there is no need to pre-plan grammar 
lessons). 
The major part of a grammar lesson 
should involve students in practicing 
structures. 
Pupils can improve their grammatical 
accuracy through regular practice of 
structures. 
Grammar can be taught along with 
communication-oriented activities in 
primary school English teaching. 

48 

 

92 

 

94 

 

92 

20 

 

8 

 

6 

 

6 

 

32 

 

0 

 

0 

 

2 

 

3.18 

 

4.16 

 

4.36 

 

4.24 

 

1.10 

 

.548 

 

.598 

 

.657 

Scale: (0-2.99 = Disagree; 3.0-3.49 = Neutral; 3.5-5.0 = Agree) Total: 3.99 

 
In general, the high mean values between 3.74 and 4.48 in Table 1 shows that survey respondents 
believe grammar is essential in learning the English language thus it should be taught in teaching 
English as a Second Language (ESL), particularly in Malaysia primary schools. The total mean score 
of the statements is 4.07, this should indicate high agreement of the survey respondents on the 
importance of the grammar component in English language learning and its role in teaching ESL. 
It is likely that the finding can be explained with reference to the benefits of grammar teaching in 
improving accuracy and fluency of the spoken and written language (Zhong, 2005; Nasaaji& Fotos, 
2004). Nassaji and Fotos (2004) also pointed out that grammar teaching helps language learners 
to explore the nature of language, thereby enhancing their accuracy in using the language. Thus, 
the teachers in this study may believe that grammar teaching can help pupils in improving their 
language proficiency and accuracy, therefore pupils can use the language accurately. 
 

Even though grammar is seen as one of the building blocks of language learning, there is a high 
standard of deviation (M=3.74, SD=.965) for the statement of focusing on grammar in all English 
lessons. The survey respondents are not on the same page when it comes to the idea of focusing 
on grammar in all English lessons. This finding is in harmony with the previous finding (eg: Nemah, 
2012). It is possible that survey respondents have varied opinions relating to the idea of focusing on 
grammar in all English lessons due to some factors such as the prescribed English curriculum 
syllabus, time constraints and high stakes examination. 
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Meanwhile, based on the findings, the total mean score for statements on the implicit approach is 
3.99 (see Table 3), which is higher than the total mean score for statements on the explicit 
approach, 3.75 (see Table 2). This indicates that the survey respondents were in high agreement 
with the implicit approach compared to the explicit approach. Thus, the survey respondents 
seemed to prefer the implicit approach in grammar teaching, which contradicts the result found 
by Voolen, Cateleyn and Mottart (2012).  
 
Although the above discussion revealed that survey respondents show high agreement with the 
implicit approach to grammar teaching, the majority of the survey respondents (M=3.98, SD=.769) 
agreed that teachers play the main role in a grammar lesson by explaining the grammar rules to 
pupils. This finding reinforces the explanation offered by Ghabanchi (2010), “explicit knowledge 
can teach learners how to acquire implicit knowledge”, which means that if learners have 
background knowledge of grammatical rules and understand them in a separate lesson, they will 
be more likely to notice the grammatical rules when they are listening or reading in such 
communication-oriented activities. 
 
The result from the questionnaire also illustrates that half survey respondents found the separate 
grammar teaching without integrating with other skills of less desirability in the classrooms (M=3.04, 
SD=1.245), they prefer to integrate grammar teaching in a meaningful communicative context. 
This finding is in harmony with previous research (eg: Zhong, 2005). The researcher investigated the 
teachers’ beliefs of integrating grammar instruction in a meaningful communicative context. The 
finding illustrated that methods for integrating grammar instruction with communicative language 
learning enable students to recognize target grammar features in context and develop students’ 
accuracy, thus improving their communicative abilities. This finding also in line with the result in the 
present study (see Table 3), as discussed before which revealed that survey respondents show high 
agreement in implicit approach to grammar teaching. 
 

6.  Conclusion 
 

It can be concluded that most of the teachers in the present study have their own set of 
beliefs about grammar teaching. Learning grammar is important especially for ESL pupils in 
Malaysia and it should be taught at primary level which enables pupils to learn basic grammar so 
that pupils can communicate in English correctly and accurately. Besides, teachers also have 
different views about approaches that can be applied in grammar teaching. Therefore, 
understanding teachers’ beliefs of grammar teaching is vital because this can shed light for 
teachers to reflect upon themselves to enhance their grammar teaching practices. 
 
The involvement of various stakeholders such as ESL teachers, curriculum designers in ESL and the 
Malaysia Ministry of Education play crucial roles to enhance the English education system and 
support pupils’ achievement. The Ministry of Education should provide in-service English teachers 
with more teachers’ training through teacher development programmes to expose them to 
approaches to grammar teaching or other teaching techniques, thus they will realize and perhaps 
practice the current approaches or grammar teaching strategies in their grammar lessons.  
 
Besides, course designers need to consider a vast array of beliefs that teachers expressed 
regarding the importance of grammar components in language learning, its role in teaching ESL 
and the approaches preferences to grammar teaching. The findings will give guidance for them 
to design materials that meet teachers’ preferences concerning grammar teaching. 
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There are numerous recommendations for future research. Firstly, other studies like the present study 
could be carried out at other primary schools in other states in Malaysia to look for similarities and 
differences of teachers’ beliefs about the importance of grammar component in learning English 
and its role in teaching English as a Second Language (ESL) as well as the approaches to grammar 
teaching (implicit or explicit). This opportunity will help the other researchers to compare the 
findings with other primary schools to have wider views among English teachers and search for 
approaches to best suit pupils’ needs and interests. 
 
Moreover, other studies can be expanded at other different levels of education institutions such as 
secondary school and university. The findings can be used by other researchers to look for another 
view of beliefs from different levels of institutions and how participants respond to the importance 
of grammar teaching and approaches for grammar teaching and learning. 
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