00

ry e
"::' Ll

)

'ﬁ_..i.

I ‘ FEEFEEEEE
.=.=.l'. : l" ; :l'.l : l-l, FEEREESEER

]

[ ]
H
ny
iy
L1
[
- Am
ur

| 4

ST
UNIVERSITI
< TEKNOLOGI

@ )ARA

Voice,
Academia

Academic Series of Universiti Teknologi MARA Kedah

ISSN: : 1985-5079






ADVISORY BOARD MEMBER
PROFESSOR DR. ROSHIMA HJ. SAID
ASSOCIATE PROFESSOR DR MOHD RIZAIMY SHAHRUDDIN

CHIEF EDITOR
DR. JUNAIDA ISMAIL

MANAGING EDITOR
MOHD NAZIR RABUN

COPY EDITOR
SYAHRINI SHAWALLUDIN

EDITORIAL TEAM
ETTY HARNIZA HARUN
INTAN SYAHRIZA AZIZAN
SAMSIAH BIDIN

EDITORIAL TECHNICAL TEAM (MYCITE ADMINISTRATOR)
KHAIRUL WANIS AHMAD
MAZURIAH AHMAD

EDITORIAL BOARD

PROFESSOR DR. DIANA KOPEVA,
UNIVERSITY OF NATIONAL AND WORLD ECONOMY, SOFIA, BULGARIA

PROFESSOR DR. KIYMET TUNCA CALIYURT,
FACULTY OF ACCOUNTANCY, TRAKYA UNIVERSITY, EDIRNE, TURKEY

PROFESSOR DR. M. NAUMAN FAROOQI,
FACULTY OF BUSINESS & SOCIAL SCIENCES, MOUNT ALLISON UNIVERSITY,
NEW BRUNSWICK, CANADA

PROFESSOR DR. SIVAMURUGAN PANDIAN,
SCHOOL OF SOCIAL SCIENCE, UNIVERSITI SAINS MALAYSIA,
PULAU PINANG

PROF. DR SULIKAH ASMOROWATI,
FISIP, UNIVERSITAS AIRLANGGA (UNAIR), SURABAYA, INDONESIA



DR. IRA PATRIANI,
FISIP, UNIVERSITAS TANJUNGPURA (UNTAN), PONTIANAK, INDONESIA

DR. RIZAL ZAMANI IDRIS,
FACULTY OF SOCIAL SCIENCE & HUMANITIES,
UNIVERSITI MALAYSIA SABAH UMS, SABAH

DR. SIMON JACKSON,
FACULTY OF HEALTH, ARTS AND DESIGN,
SWINBURNE UNIVERSITY OF TECHNOLOGY MELBOURNE, AUST

DR. AZYYATI ANUAR,
FACULTY OF BUSINESS MANAGEMENT,
UNIVERSITI TEKNOLOGI MARA CAWANGAN KEDAH, MALAYSIA

DR. FARYNA MOHD KHALIS,
COLLEGE OF CREATIVE ARTS,
UNIVERSITI TEKNOLOGI MARA SHAH ALAM, MALAYSIA

DR IDA NORMAYA MOHD NASIR,
FACULTY COMPUTER SCIENCE AND MATHEMATICS,
UNIVERSITI TEKNOLOGI MARA CAWANGAN KEDAH, MALAYSIA

DR. MOHD FAIZAL JAMALUDIN,
FACULTY OF ACCOUNTANCY,
UNIVERSITI TEKNOLOGI MARA CAWANGAN KEDAH, MALAYSIA

DR. MUHAMAD KHAIRUL ANUAR ZULKEPLI,
ACADEMY OF LANGUAGE STUDIES,
UNIVERSITI TEKNOLOGI MARA CAWANGAN KEDAH, MALAYSIA

DR. NOR ARDIYANTI AHMAD,
FACULTY OF ADMINISTRATIVE SCIENCES & POLICY STUDIES,
UNIVERSITI TEKNOLOGI MARA CAWANGAN KEDAH, MALAYSIA
CONTENT EDITOR

PROFESOR MADYA TS. DR. MOHD NOR MAMAT,
UNIVERSITI TEKNOLOGI MARA (UiTM), MALAYSIA

PROFESOR MADYA DR. HILWANI HARIRI,
UNIVERSITI TEKNOLOGI MARA (UiTM), MALAYSIA

DR. FARYNA MOHD KHALIS,
UNIVERSITI TEKNOLOGI MARA (UiTM), MALAYSIA

DR. IDA NORMAYA MOHD NASIR,
UNIVERSITI TEKNOLOGI MARA (UiTM) KEDAH BRANCH, MALAYSIA



DR SITI MULIANA SAMSI,
UNIVERSITI TEKNOLOGI MARA (UiTM) KEDAH BRANCH, MALAYSIA

DR. MOHAMAD IDHAM MD RAZAK,
UNIVERSITI TEKNOLOGI MARA (UiTM) MELAKA BRANCH, MALAYSIA

DR. NEESA AMEERA MOHAMED SALIM,
UNIVERSITI TEKNOLOGI MARA (UiTM), MALAYSIA

DR. NOR ARDYANTI BINTI AHMAD,
UNIVERSITI TEKNOLOGI MARA (UiTM) KEDAH BRANCH, MALAYSIA

DR. NURUL HIDAYANA BINTI NOOR,
UNIVERSITI TEKNOLOGI MARA (UiTM) NEGERI SEMBILAN BRANCH, MALAYSIA

DR. RAZLINA RAZALI,
UNIVERSITI TEKNOLOGI MARA (UiTM) PERLIS BRANCH, MALAYSIA

DR ROSHIDAH SAFEEI,
UNIVERSITI TEKNOLOGI MARA (UiITM)KEDAH BRANCH, MALAYSIA
LANGUAGE EDITOR

MR. SHAMSUDIN YASSIN,
FOUNDER MATHSPROOFREAD COMPANY

DR. MUHAMMAD ZAKI RAMLI,
FOUNDER OF PROOFREADERS UNITED



e-ISSN: 2682-7840

Copyright © 2025 by the Universiti Teknologi MARA Press

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system, or
transmitted in any form or any means, electronic, mechanical, photocopying, recording or
otherwise, without prior permission, in writing, from the publisher.

© Voice of Academia is jointly published by the Universiti Teknologi MARA Caawangan Kedah,
Malaysia and Penerbit UiTM (UiTM Press), Universiti Teknologi MARA Malaysia,
Shah Alam, Selangor.

The views, opinions and technical recommendations expressed by the contributors and authors
are entirely their own and do not necessarily reflect the views of the editors, the Faculty
or the University.



TABLE of CONTENTS

A STUDY ON THE MODERN TRANSFORMATION AND DESIGN OF JIESHOU 1-15

PAINTED POTTERY PATTERNS FROM THE PERSPECTIVE OF SHAPE GRAMMAR
Li Bo Hao" & Musnin Misdih 2

ENHANCING CRITICAL AND CREATIVE THINKING THROUGH ENGLISH ORAL
PRESENTATIONS IN ONLINE LEARNING: A CONCEPTUAL EXPLORATION 16 -29
Majdah Chulan™, Mohamad Fadhili Yahaya? & Latisha Asmaak Shafie®

A STUDY OF BABA-NYONYA'S EMBROIDERY STITCH TECHNIQUES
IN THE LATE 19TH-EARLY 20TH CENTURY 30 - 45
Chen XiuMian", Rose Dahlina RusliZ,Rohana Binti Zur®* & Kang Sujuan*

ANALYSING THE SUSTAINABILITY OF AN ART CAREER FROM THE CAREGIVERS’
EXPERIENCES AND PERSPECTIVE FOR AUTISTIC INDIVIDUALS 46 - 67
I1zza Syahida Abdul Karim™ Wan Noor Faaizah Wan Omar?, Azyyati Anuar?, & Azlyn Ahmad Zawawi*

THE DEVELOPMENT OF SCANSERVE - SMART QR-DRIVEN SUMMONS APPLICATION 68 - 85
FOR STREAMLINED DISCIPLINARY CASE MANAGEMENT: A STEP TOWARDS A

SMART CAMPUS

Wan Fariza Wan Abdul Rahman™ & Nur Athirah Su’aidah Abu Samah?

THE INFLUENCE OF WOMEN'S EARNING STATUS AND OTHER SOCIOECONOMIC

FACTORS ON THEIR HEALTHCARE-SEEKING BEHAVIOR: EVIDENCE FROM 86 -106
THE BANGLADESH HOUSEHOLD INCOME AND EXPENDITURE SURVEY, 2016

Shahnaz Haque'? & Saidatulakmal Mohd®*

DEVELOPMENT OF THE MODIFIED CORPORATE RISK DISCLOSURE INDEX 107 -123
FOR BUSINESS SUSTAINABILITY

Nur Syahira Rashadan”, Corina Joseph?, Muhammad Hariz Hamid?® & Sharifah Norzehan Syed Yusuf*

EXPLORE CHINESE LACQUER ART CULTURE-EGGSHELL INLAY TECHNIQUE 124 - 139
Rao DongYu'", Azahar Harun? & Li YiXuan?®

BUILDING SUSTAINABLE MINDS: EMBEDDING GLOBAL CITIZENSHIP IN LEARNING 140 - 148
Seri Ayu Masuri Md Daud', Tuan Zainun Tuan Mat', Fadzlina Mohd Fahmi' & Norli Ali %

CLIMATE CHANGE AND ITS IMPACT ON THE MALAYSIAN STOCK INDEX 149 - 164
Bee-Hoong Tay", Norhasniza Mohd Hasan Abdullah? & Masitah Omar®

PENERIMAAN PELAJAR UITM DALAM PEMBELAJARAN KOSA KATA ARAB 165 - 180

MENGGUNAKAN APLIKASI MUFRADATI
Muhamad Khairul Anuar Zulkepli', Mohd Zulkhairi Abd Hamid? Burhanuddin Wahab?,
Ahmad Fauzi Yahaya“, & Norhayuza Mohamad?®

EXAMINING THE IMPACT OF ENVIRONMENTAL EDUCATION, RELIGIOUSITY

AND POLICY, RULES AND REGULATION ON BEHAVIOURAL CHANGE TOWARDS 181-198
GREEN LIFESTYLE

Noor Zahirah Mohd Sidek™

EXPLORING CULTURAL AND CREATIVE PRODUCT DESIGN THROUGH DETERMINING
THE SIGNIFICANCE CHARACTERISTICS OF HONGSHAN POTTERY PATTERN 199 - 223
Lin Lin', Nur Hisham Bin Ibrahim? & Neesa Ameera Binti Mohamed Salim?

—






Voiceof

Academic Series of Universiti Teknologi MARA Kedah

Voice of
Academia

e-ISSN: 2682-7840
Voice of Academia Vol.21 Issue (1) 2025

ENHANCING CRITICAL AND CREATIVE THINKING THROUGH ENGLISH ORAL
PRESENTATIONS IN ONLINE LEARNING: A CONCEPTUAL EXPLORATION

Majdah Chulan'™, Mohamad Fadhili Yahaya? & Latisha Asmaak Shafie3

123 Academy of Language Studies, Universiti Teknologi MARA Cawangan Perlis,

Kampus Arau, Malaysia

ARTICLE INFO

ABSTRACT

Article history:

Received Feb 2024
Accept Nov 2024
Publish Jan 2025

Keywords:

Critical Thinking, Creativity,

Digital Tools, English Oral
Presentation & Online
Learning

Corresponding Author:
majdah@uitm.edu.my

The purpose of this conceptual paper is to highlight the
effectiveness of English oral presentation for enhancing the
university students’ critical thinking skills and creativity in
online learning. Critical thinking and creativity are among
the two most important skills demanded among the
university  students, particularly  during  English  oral
presentations in classroom. Students may find the task
challenging because they are required to inifially read,
research, plan, write and finally present ideas creatively and
critically in English. They must be creative when producing
their ideas, and support them critically with logical
explanations, details, and examples in front of their friends
and lecturers. However, when Covid-19 pandemic occurred,
face-to-face and online learning were the approaches for
students to learn oand educators to teach. The
implementation of e-learning in teaching and learning
process could be a way fo readlize this goal where
technological tools usage has provided new opportunities to
enhance the students’ critfical thinking and creativity in
delivering their English oral presentation. Thus, an in-depth
literature review was conducted within the realm of both
thinking skills in relation to students’ oral presentation. In
addition, a conceptual framework which connects the
relationship between the educators’ feedback and digital
tools used to develop, stimulate, and engage students’
critical thinking and creativity is proposed for further
exploration. This study contributes to the current literature on
both thinking skills and its effectiveness on the university
students’ English oral presentation while emphasising the
need for more research in this area.
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1. Introduction

Oral presentation is one of the most essential skills required for students in higher
education and their future employability regardless of discipline or professional choice (Campbell
et al., 2001; Morley, 2001; Thornbury, 2005 as cited in Igbal et al., 2019). Students who possess oral
presention abilities can actively engage in their education, exhibit their communication skills, and
gain knowledge in a field that will be useful in their future careers. Oral presentation, as defined
by Levin and Topping (2006), is a planned and practiced speech that is introduced by a
presenter to an audience, not memorized or read from notes. Apart from that, Salem (2019) refers
to the oral presentation as a formal communication with activities which deliver information to a
group and it provides an opportunity for students to apply a second language in interactiong
with others naturally. That is, students are given the opportunity to demonstrate their knowledge
through oral presentations, which also serve as a reference instructor based on the students'
comprehension (Tsang, 2020).

Fallows and Steven (2000) claim that to succeed in the future workforce, graduates need
employability skills such as the ability to retrieve and handle information; to communicate and do
presentation; to plan and solve problems; to involve in social development and interaction; and
to think creatively, and critically. As Triling and Fadel (2009) state, when graduates join the
workforce, employers are looking for those who are having good critical thinking rather than
having highly specialized academic skills. As a result, graduates must be prepared to analyze,
assess, and integrate information from a variety of sources in order to solve problems and come
up with workable ideas for potential solutions (Richard & Rebecca, 2010). Therefore, it is very
important for students to have the ability to think critically in order for them to survive and
succeed in the rapidly changing workplaces (Foo & Quek, 2019).

It is believed that these skills need to be incorporated into the academic curriculum in
universities and the relevance is to teach students how to prepare, organize and deliver
successful oral presentations for professional purposes. As supported by Salem (2019), since
presentation skills are being used more and more frequently in professional and academic
evaluations, they are considered essential in university-level English language preparation
programs. Nearly every syllabus includes oral presentation assessments, especially for ESL/EFL
courses at higher education institutions (Razawi, Zulkornain & Mohd Razlan, 2019) Hence, giving
oral presentation is the best practice to develop students' speaking skills and encourage active
learning (Zivkovi¢ 2014; Suardika et al., 2023).

Despite learning English for more than 11 years, most university students in Malaysia are
still unable to speak the language confidently in classroom, especially when delivering their orall
presentation (Muhamad et al., 2013). One of the skills that students find challenging is oral
presentation in which they are required to read, research, plan, write and present (Muhamad et
al., 2013). Furthermore, they also have difficulties generating ideas and developing sentences in
the speaking process. In other words, as stated by Kenayathulla et al. (2019), students sfill
experience great anxiety while giving oral presentations in the English language. Based on this
problem, the inability to deliver ideas orally is due o the lack of critical thinking (Mohd Asraf et al.,
2023; Aoudaf et al., 2023). Mohd Ashraf et al. (2023) further support that it is important for students
to apply critical thinking because there are a lot of ideas or opinions that can be expressed and
thus, it helps them to speak confidently. Arum and Roska (2011) believe that 99% of educators
agree that one of the most necessary objectives of university education is the development of
critical thinking abilities.
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Independent studies on critical thinking and creative thinking have been widely
conducted on the factors (Akmam et al., 2019), relationship (Bagheri, 2018; Nukhairo et al., 2019),
learning strategies (Wu & Wu, 2020), and problem based learning (Birgli, 2015). However, only few
studies focused on both thinking skills in relation fo online learning (Riadi et al., 2021; Basu, 2020)
Thus, this study attempts to conceptually review the English oral presentation as a mechanism to
improve university students’ critical thinking and creativity in online learning. It explores the
concept of online learning, digital tools, and educators’ feedback as the missing elements in
English oral presentation, which are seen as the effective ways to learn the language and be a
better speaker.

2. Objective of the Paper

The main objective of this paper is to conceptualize the application of oral presentations
as a mechanism to improve university students’ critical thinking and creativity in online learning.

3. Literature Review

This review addresses the relevant concepts in relation to oral presentation skills, critical
thinking, and creativity of university students in classroom as well as online learning.

Oral Presentation Skills

A study by Rahmat, Shahabani and lbrahim (2020) revealed that some students are
nervous about giving presentation in front of an audience because they believe that their
knowledge is insufficient. They fear that they will be misinterpreted or that their message will not
be understood. That is, students are afraid of oral presentation due to their own characteristics
and the environment they are put in (Rahmat, 2019). On the other hand, Barrett and Liu (2019)
investigated how English academic oral presentatfions via a blended language learning
environment were designed by students. The results of the study showed that group oral
presentations have improved, with stronger introductions, linking devices, and visual elements but
students have problems constructing conclusions and linking the main ideas to the content.

Besides that, a study by Riadil (2020) focused on the impact of oral presentation in developing
the students’ ability to speak English. Furthermore, the researcher would like o know the students’
difficulties in delivering their oral presentations in EFL classrooms of higher education context. The
findings of this study revealed that the students’ oral presentations do affect their speaking
abilities. Meanwhile, Agustina (2019), investigated 32 students of the Accounting Department-
State Polytechnic of Malang, Indonesia on their self-confidence and the ability to speak in English
when presenting a business meeting project. The result revealed that most students show great
improvement in their speaking skill due to their interest and strong motivation when participating
in this learning activity. Meanwhile, a quatitative research conducted by Amir, Rahmat, Sim,
Sukimin, Mohamad Radzi and Md Raus (2022) investigated on how common oral presentations
are among second-language English learners. There were 56 respondents involved in this survey.
The results indicated that internal and external factors conftribute to the presenters fear of oral
presentation.

Hence, oral presentations in English, particularly in online settings, simulate real-world scenarios
where students must communicatively and convincingly express their views. Past studies
demonstrated that the positive impact of oral presentations on critical and creative thinking skills
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highlight how important they are in preparing students for workplace demands (Al Mamun, 2024;
Dung, 2024).

Critical Thinking Skill and Credtivity in Online Learning

Through history, the critical thinking concept has been studied and explored by different
academicians and researchers (Enciso et al.,, 2017). There have been three approaches
identified to define and integrate critical thinking into education and they are philosophical,
psychological and educational approaches (Lai, 2011). Lai (2011) also defined from the field of
psychology that critical thinking is a process which involves mental activities. As for the education
field, critical thinking is used interchangeably with higher order thinking from Bloom taxonomy.
However, Cdceres et al. (2020) argued that it depends on how the skill is used. This study agrees
with John Dewey’s point of view that critical thinking starts when students are engaged with a
problem. Therefore, it is suggested the critical thinking can be defined as "an individual thought
process that begins with the intent to solve a problem or to answer a question, by examining
different options and choosing the most suitable and logical one™ (Asleh, 2020, p.21).

Another skill that needs to be focused on is creative thinking skills. According to Lennon (2014),
principles of critical thinking often include elements of creativity, curiosity, and deliberation. In
addition, creativity is not confined to art only but is also expressed in academic and social
situations through collaboration, sense-making, and meaning-making (Badger, 2019). According
to Jankowska and Karwowski (2015), creativity can be understood as a synonym of divergent
thinking alone, since it involves deductive and inductive thinking, as well as the use of problem-
solving strategies to generate novel insights and solutions. A creative person exhibits originality in
thought and ideas and sees things in new ways. As an illustration, Mahdia, Sukarmanb and Yokc
(2015) had conducted a survey on 100 respondents who were the participants and non-
participants of innovation, invention and design project, IID. Based on their findings, students who
were the participants of the project were more confident, motivated communicative and were
able to work in teams compared to those who did not participate.

Many past studies support that online learning is selected as a supportive media in developing
the students’ critical thinking and creativity (Zare et al., 2016). deNoyelles and Reyes-Foster (2015)
in their study found that using word cloud in online discussion can prompt the act of problem
solving. Meanwhile, Wardani et al. (2019) found that there is a significant and strong correlation
between information system media and critical thinking skills. Meanwhile, a study by Hussin et al.
(2019) suggested that online platform is better when lecturers start the discussion of tasks, ask
questions, and encourage students to develop their critical and creative thinking. The students
might require answering the questions posed. Besides that, according to Toshpulvatova and
Kinjemuratova (2020), the main strategies needed to develop critical thinking skills are evaluating
information, analyzing, logical reasoning, arguing, reflecting, and problem solving, and these
strategies are significant to be enhanced in the academic English language classes.

Apart from that, Riadi et al. (2021) conducted a qualitative descriptive study on 74 students in
one of the public high schools in Bandar Lampung, Class X SMA Negeri 9 Bandar Lampung,
Indonesia. The reseachers investigated how students’ critical thinking and creativity were
empowered in online learning during the Covid-19 pandemic. They found that teachers need to
design online learning to assist students to empower both their thinking skills and interact actively
between them and the students. Thus, since online learning environments are becoming more
and more common in educational institutions across the globe, it is crucial to include CT skills into
these learning setting (Bachtiar, 2024).
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English Oral Presentations as a Tool for Enhancing University Students’ Critical Thinking and
Credtivity in Online Learning

Previously, students learned and did oral presentations in classroom but today, educators
and students begin to shift their mindset into using technology in tfeaching and learning process.
Due to this reason, new discoveries and digital tools have been constantly expanding, which has
led students to become more creative as well. As Nussbaum et al. (2021) emphasized the
importance of critical thinking and creativity in online learning, where they specifically highlight
the potential for technology to facilitate the development of these skills.

It is believed that to survive in this competitively changing world, the most crucial skills to be
developed are critical thinking and creative thinking because these abilities are beneficial for
personal, educational, and economic growth (Chen, 2013). He further stated that to be a better
thinker, these two thinking processes need to be combined. In addition, Henriksen et al. (2016)
also suggested that it is significant to explore the relationship between these two constructs
across varied, global educational contexts. According to Zubaidah (2018), all graduates must
have the 4Cs—creativity, cooperation, critical thinking, and communication to succeed in the
Revolution Era 4.0. In fact, higher education is gaging towards the need of 21st century demand
in producing professional students who are not only excellent in academic but are also critical
and creative in solving problems. Kabilan (2000) claimed that students can only become
proficient language users if they are able to demonstrate creative and critical thinking through
the language, apart from using it and knowing its meaning. That is, they must be creative when
producing their ideas, and support them critically with logical explanation, details, and examples.
As Husna (2017) asserted that critical thinking skills need to be developed in order one to be
creative.

Undoubtedly, electronic technologies usage has led to the development of educational
opportunities and thus, it helps students to develop their skills (Zare et al., 2016). Robilos (2021)
conducted a study on 30 intact groups of students who were using LoiLooNote digital graphic
organizer (digital GO) for their oral presentation in a public university in Thailand. The result
indicated the digital GO usage increases not only the students’ oral presentation performance
but also their critical thinking skill. Meanwhile, Elyana et al. (2018) did a pilot survey on 35
respondents utilizing digital technology for a project presentation. They found the digital
technology and software usage enhance the students’ creativity and confidence. As supported
by Hussin et al. (2019), the increasing use of technologies in learning institutions, particularly during
online learning, has changed the way students’ study, interact, and think.

Importance of Feedback and Students’ Engagement

Generally, giving and receiving feedback after the presentation is considered useful to
students. They will receive feedback from their lecturers after their oral presentations. An
experimental study by van Ginkel et al. (2019) examined the first-year undergraduate students
who practiced their presentations in a virtual environment. They received feedback produced by
the system, on their presentation competence components such as cognition, behaviour and
attitudes. The researchers also investigated the effectiveness of a virtual reality-based task for
delivering the feedback. Furthermore, a study by van Ginkel et al. (2020) was conducted with 22
pre-university students enrolled in a presentation skills course within a Dutch secondary education
curriculum in the school year of 2018. The participants were categorised into two feedback
conditions: immediate and delayed. Results of the study indicated students in both groups made
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significant development in all presentation criteria across the two-week programme. This helps
the students to develop communication skills within the group and relate to ‘action learning’
processes in which a student works in a group on real world challenges, becoming more critical
throughout the process (Charlesworth, 2018). A study by Xu et al. (2021) investigated the role of
educator’s feedback in an online business English presentations during the Covid-19 pandemic. It
was found that EFL learners’ attitudes were quite positive toward the educator's feedback. As
supported by Ndolo (2021), higher education educators can effectively give feedback to
students in an online learning environment that fosters their ability to think critically and creatively.

Besides that, students’ engagement and participation are important to ensure the effectiveness
of online oral presentation. During online presentation, students should contribute ideas and
apply creativity without being influenced by others. By doing this, engagement may lead to a
more systematic and critical way of thinking. Besides that, Ho (2022) believed it is significant fo
infegrate and implement the online peer review into undergraduates’ oral presentations The
main purpose of the integration is to bridge the gap between tertiary education and the
workplace, equipping students with better oral presentation skills. As a result, they could learn
and improve their oral presentation throughout the semester in online English classroom. Besides
that, a study by Gokgoz-Kurt (2023) investigated a ftotal of thirty-two university students who used
an online platform to provide feedback anonymously on their classmates’ oral presentations over
a four-week period. They enrolled in an upper-intermediate to advanced-level rhetoric and oral
communication class. The researcher intended to learn more about the types and targets of peer
feedback provided by EFL speakers, as well as their opinions and experiences with mobile-
assisted peer feedback. The results showed that the students’ feedback mostly covered positive
comments than negative ones. The three main categories covered by both types of feedback
are oral presenting skills, speaking performance, and presentation content.

Based on the literature above, there is a need for conceptuadlizing the application of oral
presentations as a mechanism to improve university students’ critical thinking and creativity in
online learning.

4. PROPOSED CONCEPTUAL FRAMEWORK

Based on Figure 1, the proposed conceptual framework for this study describes the
relationships between the concepts of these six (6) constructs: 1) critical thinking, which is the
ability to analyze, evaluate, and synthesize information logically to make reasoned judgments
and solve problems effectively; 2) creativity, is the capability to generate original ideas, innovate,
and approach problems or tasks in new, imaginative ways; 3) educators’ feedback refers to
constructive responses and guidance provided by feachers to support the improvement of
students' learning, development, and performance; 4) digital tools usage is the digital
technologies integration and application such as software, apps and online platforms to
enhance teaching and learning, 5) oral presentation is defined as the skill of delivering effectively
spoken content to an audience with clarity, organization, and confidence; and 6) online learning
refers to a mode of education where students use digital platforms via the internet to access
courses and learning materials and engage in remote or virtual instruction.

This framework intends to integrate the educators’ feedback and digital tools usage as these
could develop, stimulate, and engage students’ complex thinking process skills in delivering their
English oral presentations. Digital tools such as learning management systems (e.g., Google
Classroom, Ufuture), and online platforms (e.g., Google Meet, Microsoft Teams) facilitate
educators’ feedback by making the process more efficient, accessible, and interactive. For
instance, real time feedback often applies whenever students are using video conferencing
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platforms like Google Meet, Zoom or Webex for their online presentation. That is, educators can
directly comment on the tasks, offer corrections, suggestions, and praise during or immediately
after the presentation. In addition, this enables educators to provide timely, personalized, and
detailed feedback to students while they are presenting. By receiving constructive feedback
through digital platforms, it allows students to continuously revise and refine their arguments and
reasoning and experiment with new ideas like trying new presentation styles using Canva. This
helps students to evaluate their work critically and encourage them to think outside the box,
promoting both critical thinking and creativity. This indicates that digital communication s
particularly relevant as it becomes more integral in both academic and professional contexts.

The cognitive skills which are the students’ critical thinking and creativity need to be enhanced
as they engage in their English oral presentation in online learning. As supported by Saleh (2019),
the concept of critical thinking is applicable to all areas of knowledge and encourages learners
to engage in the process of knowledge creation and deep reflection. This directly supports the
notion that digital tools and feedback can promote students' critical thinking by providing
opportunities for reflective practice during oral presentations. For example, by using video
feedback tools, students can reflect on their presentation performance, which engages them in
self-assessment and analysis of their own content and delivery. This reflection fosters students’
deeper engagement with their materials, thus sharpening their critical thinking skills. Besides that,
Meyers (1986) identified four (4) main elements which support the critical thinking development;
a) stimulating students’ interest, b) creating meaningful discussion, c) exposing students to ideas
and viewpoints of others, and d) fostering a supportive and frusting atmosphere.

These elements strengthen the role of educators' feedback in this conceptual framework.
Students' critical thinking can be directly stimulated by fimely, constructive, and supportive
feedback that push them to rethink their ideas, sharpen their reasoning, and examine different
points of view. This aligns with the framework which uses feedback as a tool fo stimulate critical
thinking and creativity in students as they develop their oral presentation abilities. Therefore, the
relationships between critical thinking, creativity, feedback, and digital tools usage can be
directly informed by Salleh’s (2019) and Meyer's (1986) findings which further integrate these
ideas into the framework.

The ability to think critically and creatively is essential not only in an online learning environment
but also in the 21st century workplace. These skills prepare students by being more innovative,
problem solvers and adaptive to new situations in order to face real-world challenges. As the
framework indicates, digital tools and feedback support the development of students’ critical
thinking and creativity in their oral presentation, which are relevant in both academic and
professional settings. The proposed framework can significantly improve students' critical thinking
and creativity, which will benefit their academic achievement and future professional skills.
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Figure 1. Proposed Conceptual Framework

5. Conclusion

This conceptual paper on the application of oral presentations as a mechanism to
improve university students’ critical thinking and creativity in online learning is far from being
comprehensive. The concept of critical thinking and creativity is relatively less studied as the
measures of these skills depend on subjective indirect display of behaviour from the source.
However, the study on both skills is significant as it provides an insight info the underlying issues
that affect the university students’ English oral presentations in online learning. The trend is that
today, many higher educational systems have transitioned to online learning underscores the
need for studies that explore effective methods for teaching critical and creative thinking in such
environment. Past literature which identifies oral presentations as a key tool for fostering both
critical and creative thinking (Ati & Parmawati, 2022; Al Mamun, 2024) is thus highly relevant in the
current context where many institutions are emphasizing online learning. It is recommended that
future researchers will be able to improve the ability of online learning management systems so
that university students can better deliver their English oral presentations. As for the lecturers, it is
crucial for them to improvise their teaching strategies to help students increase both their critical
and creative thinking skills, particularly in their oral presentation
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